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Introduction
A growing body of research suggests that extensive reading (ER) is a one of 
the best ways to improve all English as a foreign language skills, including 
writing, listening, and speaking. It builds students’ vocabulary and ﬂ uency 
and improves their TOEIC and TOEFL scores. Rob Waring (n.d.) character-
izes ER as 
the only way in which learners can get access to language at their own 
level, read something they want to read, at the pace they feel comfortable 
with which will allow them to meet the language enough times to pick 
up a sense of how the language ﬁ ts together.
In short, as Richard Day puts it: “good things happen when learners engage in 
extensive reading” (n.d.).
Indeed, “[T]here is robust literature in scholarly journals that reports the 
results of investigations into the impact of ER on learning English in both 
second and foreign language contexts” (Shaﬀ er 2012). Studies have shown 
that ER increases learners’ reading rate and proﬁ ciency. Th ese increases have 
been reported in numerous studies in Asia and North America (See Elley, 
1991; Lai, 1993; Robb and Susser, 1989; Masuharu, et. al, 1996; Bell, 2001; 
Kusanagi, 2004; Taguchi, et. al: 2004; and Iwahori, 2008). 
However, as we adopt extensive reading in our EFL classes, we should al-
ways keep in mind Richard Day and Julian Bramford’s (2002: Online) ten 
principles for teaching extensive reading.
 1.  Read easy texts. We deﬁ ne easy as when learners know 95–98% of the 
words in the texts. 
 2.  Read a wide variety of texts. We emphasize that online texts oﬀ er a great 
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deal of variety. 
 3.  Choose what to read. Giving students choice can increase their motiva-
tion.
 4.  Read extensively. Students can set goals for word counts and track them 
with online systems or on paper. 
 5.  Read for pleasure. Teachers need to help students ﬁ nd texts that they like 
and help them broaden their horizons. 
 6.  Reading as its own reward. Th e focus is on reading as its own reward, not 
on comprehension questions and after reading activities. 
 7.  Read for ﬂ uency. More than slow and careful study oriented reading, 
students read for ﬂ uency and increase ﬂ uency by reading. 
 8.  Read silently and alone. Th is allows students to read at their own pace. 
 9.  Teachers support readers. Teachers need to be familiar with materials and 
texts to suggest for students. 
 10.  Teachers model reading for students. Teachers of ER need to be avid read-
ers, so that they can be role models and so that they can suggest texts to 
students. 
A number of websites allow instructors to bring these beneﬁ ts into the EFL 
classroom in ways that printed materials cannot. For example, online materi-
als are available anywhere, wherever students have access to the Internet. If 
students use their own computers or smart phones, these materials do not take 
up classroom space. Most importantly, they are also highly adaptable for use 
in class.
Online Resources
Th ere are many online resources to choose from in using extensive reading 
in the classroom. For example, an easy to use extensive reading website is 
BeeOasis.com, where members read stories, set reading goals, and track their 
progress. Th is site presents easy and interesting stories in the arts and sciences. 
In this way, members not only learn English, but they also learn big ideas and 
valuable lessons for life. In addition, teachers can use the site to track the read-
ing progress of every student assigned to a group or class. Other valuable sites 
include Voice of America (learningenglish.voanews.com), an English learning 
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website that oﬀ ers leveled audio, video, lessons and practice activities that can 
easily be used in the EFL classroom. Extensive Reading Central (er-central.
com) oﬀ ers students and teachers a variety of graded readers and extensive 
reading resources. And MedlinePlus (nlm.nih.gov/medlineplus) oﬀ ers an ex-
tensive collection of a variety of health topics. Th ese are just a few of the many 
online extensive reading resources that can be used to enhance English lan-
guage instruction in the classroom.
Activities
Th ere are a myriad of activities that can be used to bring online extensive 
reading into the EFL classroom that focus of improving vocabulary, speaking, 
listening, writing, and of course, reading skills. Th is paper focuses on seven 
that have proven eﬀ ective and keep students motivated and on-task.
Th e ﬁ rst is a “Cloze Listening” exercise (See Figure 1) in which a passage 
Figure 1
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from a story with audio is taken and key vocabulary words are removed. Stu-
dents listen to the passage and ﬁ ll in the blanks with the missing words. Th is 
can easily be done using Hot Potatoes. Students can do this online and/or the 
passage can be projected on a screen in class. Follow-up activities can include 
students working in pairs or small groups to review their answers, or the in-
structor can shadow the passage with the students and repeat the missing 
words. Th is exercise can also be used to work on improving pronunciation, 
particular with words containing sounds that are diﬃ  cult for students to pro-
duce. For Japanese EFL learners, these would include “th,” “l” and “r” sounds. 
An alternative cloze listening exercise can be seen in Figure 2, in which 
students are given a print (which can also be projected onto a screen in class). 
Here, the missing words are numbered and after students complete this listen-
ing exercise, they can work individually, in pairs, or in small groups and write 
three comprehension questions and two discussion questions. After complet-
ing these questions, the students can ask other students/groups to answer the 
comprehension questions they have written, followed by answering the dis-
cussion questions as a group. Alternatively, the instructor can collect the ques-
tions and assign them to the class as a whole or to pairs/groups of students in 
Figure 2
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class. Th e worksheet also contains a box where students can write diﬃ  cult 
words or words that they did not know, as well as translations in their native 
language. In the “Grammar Awareness” exercise (See Figure 3), students work 
in pairs with a short passage that they read and ﬁ nd the grammar mistakes that 
have been written in bold, all-caps. Depending on the students’ level, the 
mistakes can be left in the same font and size as the rest of the text, thereby 
making it a more diﬃ  cult and challenging exercise. After reviewing the mis-
takes and the students’ corrections, the students can write comprehension 
and/or discussion questions based on the reading passage, which can then be 
reviewed and discussed in class. Here again, the exercise can be projected onto 
a screen in the classroom.
An alternative exercise is “Grammar Word Order Awareness” (See Figure 
4). In this activity, the passage contains mistakes in word order, which are 
again highlighted using bold, all-caps. Again, the students can work individu-
ally or in pairs and correct the word order mistakes. Th e print also provides a 
space for writing comprehension and/or discussion questions that can be 
asked and answered in class, as well as a “Word Focus” section in which stu-
dents can write new or diﬃ  cult words. In both of these activities, the grammar 
Figure 3
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mistakes are morphological and easy to manage, and they provide a commu-
nicative platform for raising students’ grammar awareness. 
An eﬀ ective speaking activity is “Mini Presentation”. Here, students read a 
short, easy story either assigned by the instructor or chosen by the students. 
Each student prepares a three-minute presentation about the story. For ex-
ample, they can summarize the three key points in the story. Th e students also 
learn patterns for introduction, body and conclusion. Th is can be purely a 
speaking activity, or students can prepare posters, ﬂ ip charts, use PowerPoint, 
or even iPads to give their mini-presentation. I have found this activity to be 
particularly eﬀ ective when students are asked to evaluate their classmates’ 
presentation using a form (See Figure 5) on which a student evaluates his or 
her classmate’s ﬁ rst, second, and third try and then calculates the average 
score. Th e students listen and grade their partner’s presentation based on eye 
contact and gestures, tone of and size of voice, and content: Was it clear and 
logical? Was it interesting and appealing? Th ere is also a space for writing the 
Figure 4
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evaluator’s comments as well as the speaker’s own reﬂ ections on his her presen-
tation. Th ese evaluations can then be collected and reviewed by the instructor. 
A related activity to the mini-presentation is “Story Retelling”. In this activity, 
students work in pairs and retell (paraphrase) a story to each other. Th ese 
stories should be very short and appropriate to the student’s level. Th is activity 
can be expanded to small groups or even as a whole-class activity. 
A very eﬀ ective way to use extensive graded reading to improve speaking 
ability is the information gap/shadowing activity. First, one student faces the 
screen and reads a story aloud, one sentence at a time. Th e second student 
faces away from the screen and repeats what the ﬁ rst student says. As the sec-
ond student repeats, the ﬁ rst student corrects his or her mistakes. A good fol-
low-up is doing the same passage again, but this time the instructor reads 
aloud and the entire class repeats. 
Another speaking activity that has been proven to be eﬀ ective is the “4–3-2 
Fluency Activity” developed by Paul Nation (1989). In this activity, students 
Figure 5
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prepare an easy, short talk about a simple story they have read in class (simple 
narratives work best). Th e speaker then talks for four minutes and the listener 
listens, without asking questions or interrupting. After four minutes, the 
speaker moves to a new listener and repeats the process, this time for three 
minutes. After three minutes, the speaker moves to a new listener and repeats 
the process, this time for two minutes. Next, all the listeners become speakers, 
repeating the 4–3-2 process. Th is is a very lively activity that keeps students 
motivated and on-task, and it allows the instructor to walk around the class 
and monitor the students.
Finally, an extensive reading speaking activity is “Find Someone Who”. In 
this activity, each group of students is in charge of a story they have read in 
class. Using a print (See Figure 6) provided by the instructor (and/or projected 
on the screen), students follow the instructions and ﬁ nd students who have 
read a particular book and can answer questions about the story, ﬁ nd students 
Figure 6
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who like diﬀ erent things, such as “likes to sleep in class,” and ﬁ nds students 
who match the other information provided in the boxes on the print. Th is is 
a very ﬂ exible exercise that can be changed and adapted to the diﬀ erent levels 
of stories read by the students in a particular class.
Conclusion
Th e nine activities explained above are just some of the many ways that 
online extensive reading can be used in the EFL classroom to enhance lan-
guage learning. Th ese activities can be used separately or in diﬀ erent combina-
tions in order to keep students motivated and on task. No matter how EFL 
instructors decide to use online extensive reading in their classes, it is impor-
tant to stress to the students that nothing will improve their English language 
skills — reading, listening, speaking, and writing — more than extensive read-
ing. And for students trying to improve their TOEIC or TOEFL score, their 
key to success lies in increasing their English vocabulary. Here again, extensive 
graded reading is the best way to achieve this goal. Finally, because there is 
such a variety of websites and texts available, teachers can choose those that 
best match their students’ level and needs. Furthermore, websites such as 
BeeOasis.com oﬀ er teachers many worksheets and lessons related to the sto-
ries, thereby reducing teacher prep time. 
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